
JOURNAL OF DIGITAINABILITY, REALISM & MASTERY (DREAM) 
e-ISSN: 2948-4383 

Volume 03, Issue 02,  
February  2024 

Article DOI: 10.56982/dream.v3i02.208  
 

 

Journal of Digitainability, Realism & Mastery (DREAM), 2024, Vol. 03 (02) 

Website: www.dreamjournal.my  

40 

A Moderating Influence of Organisational Capabilities on the 
Relationship between Teacher Competency and Techer 

Performance within Private Higher Education in Sichuan 
Liu Shukun 

City University, Malaysia, 316060502@qq.com 

ABSTRACT 

In the dynamic landscape of private higher education in Sichuan, China, the relationship between 

teacher competency and performance stands as a critical factor shaping academic excellence and 

institutional success. This study investigates the nuanced interplay between teacher competency, 

organizational capabilities, and teacher performance within the context of private higher education 

institutions (PHEIs) in Sichuan. Drawing upon resource-based theory and organizational capability 

frameworks, this research aims to uncover how organizational capabilities moderate the 

relationship between teacher competency and performance. The study employs a mixed-methods 

approach, combining quantitative surveys and qualitative interviews to gather comprehensive data 

from faculty members and administrators. The quantitative phase involves surveying a sample of 

teachers from various disciplines across multiple private higher education institutions in Sichuan. 

Measures of teacher competency, organizational capabilities, and teacher performance will be 

assessed using validated scales. Statistical techniques such as regression analysis and moderation 

analysis will be employed to analyze the quantitative data. In the qualitative phase, semi-structured 

interviews with faculty members and administrators will provide rich insights into the mechanisms 

through which organizational capabilities influence the relationship between teacher competency 

and performance. Thematic analysis will be utilized to identify patterns and themes emerging from 

the qualitative data. This research contributes to both theoretical understanding and practical 

implications within the realm of private higher education management. By elucidating the 

moderating role of organizational capabilities, this study sheds light on strategies that PHEIs in 

Sichuan can employ to optimize teacher performance through enhancing teacher competency 

within the organizational context. The findings of this research hold significant implications for 

policymakers, administrators, and educators aiming to foster a conducive environment for effective 

teaching and learning in private higher education institutions in Sichuan, China, and beyond. 
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I.  INTRODUCTION 

Research on teacher performance within private higher education institutions in China has gained attention 

in recent years, yet several significant research gaps persist. One notable gap lies in the exploration of the unique 

contextual factors influencing teacher performance specifically within the private higher education sector. While 

studies on teacher performance exist in the broader educational context in China, there is a lack of focused inquiry 

into the distinct challenges and opportunities encountered by teachers in private institutions. Additionally, there 

is limited research examining the role of organizational capabilities in shaping teacher performance within this 

context. Organizational capabilities, including leadership, resources, and institutional culture, are likely to have a 

substantial impact on teacher effectiveness, yet empirical investigations into these dynamics are scarce. 

Furthermore, there is a dearth of longitudinal studies tracking the trajectory of teacher performance over time 

within private higher education institutions, which could provide valuable insights into the sustainability and 

evolution of teaching quality. Addressing these research gaps is essential for developing a comprehensive 

understanding of teacher performance in private higher education in China and informing targeted strategies for 

improvement. 

Research on teacher competency within private higher education institutions in China remains an area ripe 

for exploration, with several notable research gaps. Despite the growing emphasis on teacher quality in Chinese 

higher education, there is a dearth of studies specifically focusing on teacher competency within the context of 

private institutions. While research on teacher competency exists within the broader educational landscape in 

China, there is limited inquiry into the unique challenges and requirements faced by teachers in private higher 

education settings. Furthermore, there is a lack of consensus regarding the definition and measurement of teacher 

competency, with varying conceptualizations and assessment methods prevalent in the literature. Additionally, 

there is a scarcity of research examining the influence of organizational factors, such as institutional support and 

professional development opportunities, on teacher competency within private higher education institutions. 

Addressing these gaps is crucial for gaining a comprehensive understanding of the factors shaping teacher 

competency in private higher education in China and for informing targeted strategies for teacher development 

and institutional improvement. 

Empirical research on the push factors of organizational capabilities within the realm of private higher 

education institutions in China is still relatively scarce, leaving significant gaps in our understanding of this 

crucial aspect. While theoretical frameworks often emphasize the importance of organizational capabilities in 

driving institutional performance and effectiveness, empirical studies specifically investigating the push factors, 

or the internal drivers that compel organizations to enhance their capabilities, are lacking. Limited empirical 

evidence exists regarding the specific organizational processes, practices, or interventions that prompt private 

higher education institutions in China to invest in and develop their capabilities. Additionally, there is a dearth 

of research examining the effectiveness of various strategies employed by these institutions to strengthen their 

organizational capabilities and the outcomes associated with such efforts. Closing these empirical gaps is essential 

for elucidating the mechanisms through which organizational capabilities are cultivated and leveraged within the 
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context of private higher education in China, thereby informing evidence-based strategies for organizational 

development and improvement. 

The problem statement concerning organizational capabilities as a moderating variable on the achievement 

of teacher performance within private higher education institutions in China reflects a critical gap in current 

research. While studies have extensively examined teacher performance and its determinants, there remains a 

notable dearth of research exploring the nuanced role of organizational capabilities in shaping and enhancing 

teacher effectiveness. Organizational capabilities encompass a range of internal resources, structures, and 

processes that influence an institution's capacity to support and enable teacher performance. However, empirical 

evidence regarding how specific organizational capabilities, such as leadership, professional development 

opportunities, and institutional culture, moderate the relationship between teacher competency and performance 

remains limited within the context of private higher education in China. Consequently, there is a pressing need 

for research that not only examines the direct effects of teacher competency on performance but also elucidates 

how organizational capabilities amplify or mitigate these effects. Addressing this gap in the literature is essential 

for informing evidence-based strategies aimed at optimizing teacher performance and fostering a conducive 

organizational environment within private higher education institutions. 

II. LITERATURE REVIEW 

A. Teacher Performance 

Defining teacher performance is a complex task that encompasses various dimensions and perspectives within 

the educational context. While numerous definitions exist, there is a consensus that teacher performance goes 

beyond mere classroom delivery and includes a multifaceted assessment of teaching effectiveness, student 

learning outcomes, professional conduct, and contributions to the educational community. Darling-Hammond 

(2006) describes teacher performance as the ability to facilitate student learning and development through 

effective instructional practices, curriculum design, and classroom management. Additionally, Harris and Sass 

(2011) emphasize the importance of measuring teacher performance based on student achievement gains, arguing 

that effective teaching should result in tangible improvements in student learning outcomes. Moreover, Danielson 

(2007) highlights the significance of evaluating teacher performance through comprehensive frameworks that 

consider instructional planning, instructional delivery, classroom environment, and professional responsibilities. 

These definitions underscore the dynamic and holistic nature of teacher performance assessment, which requires 

careful consideration of both qualitative and quantitative indicators to capture the full spectrum of teaching 

effectiveness. 

B. Underpinning Theory on the Teacher Performance 

Understanding the underpinning theory of teacher performance is essential for informing research and 

practice in education. One prominent theoretical framework that has guided the study of teacher performance is 
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the framework of effective teaching developed by Charlotte Danielson. Danielson's framework emphasizes the 

multidimensional nature of effective teaching and delineates various components that contribute to teacher 

effectiveness, such as instructional planning, instructional delivery, classroom environment, and professional 

responsibilities (Danielson, 2007). According to this framework, effective teaching involves not only the delivery 

of content but also the creation of a supportive learning environment, the implementation of research-based 

instructional strategies, and ongoing professional growth and reflection. Furthermore, Bandura's social cognitive 

theory provides insights into the role of self-efficacy beliefs in shaping teacher performance. According to 

Bandura (1997), teachers' beliefs in their ability to successfully execute instructional tasks influence their 

motivation, effort, and persistence in the classroom, ultimately impacting their performance. By understanding 

the interplay between these theoretical perspectives, researchers and educators can develop strategies to enhance 

teacher performance and promote student learning outcomes. 

C. Teacher Competency 

Defining teacher competency is fundamental to understanding and evaluating the effectiveness of educators 

in their professional roles. Teacher competency refers to the knowledge, skills, and abilities that educators possess 

and demonstrate in their practice to effectively facilitate student learning and development. Darling-Hammond 

(2006) suggests that teacher competency encompasses a broad range of capabilities, including subject matter 

expertise, pedagogical knowledge, classroom management skills, and the ability to differentiate instruction to 

meet diverse student needs. Furthermore, the Interstate Teacher Assessment and Support Consortium (InTASC) 

provides a comprehensive framework that outlines the essential knowledge, dispositions, and performances 

expected of competent teachers (Council of Chief State School Officers, 2011). This framework identifies ten 

standards of teacher competency, covering areas such as content knowledge, instructional planning, assessment, 

and professionalism. Additionally, the work of Shulman (1987) emphasizes the importance of pedagogical content 

knowledge, which involves understanding how to teach specific subject matter effectively. Overall, defining 

teacher competency requires consideration of multiple dimensions and reflects the complex set of skills and 

attributes that educators must possess to foster student learning and success. 

D. Underpinning Theory on the Teacher Competency 

Understanding the underpinning theories of teacher competency is crucial for informing teacher training, 

professional development, and educational practice. One key theoretical framework in this regard is Shulman's 

concept of pedagogical content knowledge (PCK). Shulman (1987) proposed that effective teaching requires more 

than just subject matter expertise; it also involves the ability to translate that knowledge into meaningful and 

accessible forms for students. PCK refers to the specialized knowledge that teachers possess regarding how to 

teach specific content areas in ways that promote student understanding and learning. Additionally, Bandura's 

social cognitive theory provides insights into the development of teacher competency. According to Bandura 

(1997), self-efficacy beliefs play a crucial role in shaping individuals' motivation, effort, and perseverance in the 

face of challenges. Teachers with high self-efficacy beliefs in their instructional abilities are more likely to engage 
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in effective teaching practices and persist in their efforts to improve student learning outcomes. By integrating 

these theoretical perspectives, educators and policymakers can design more effective teacher training programs 

and professional development initiatives that enhance teacher competency and, ultimately, improve student 

achievement. 

E. Organisational Capabilities 

Defining organizational capabilities is essential for understanding how institutions operate and achieve their 

goals effectively. Organizational capabilities encompass the collective skills, knowledge, resources, processes, and 

systems within an organization that enable it to perform tasks, solve problems, and adapt to changing 

circumstances. Teece, Pisano, and Shuen (1997) describe organizational capabilities as the firm's capacity to 

coordinate and deploy resources, innovate, and create value in a competitive environment. These capabilities 

often include technological expertise, managerial skills, organizational culture, and learning mechanisms that 

differentiate one organization from another. Furthermore, Eisenhardt and Martin (2000) emphasize the dynamic 

nature of organizational capabilities, highlighting that they are shaped by an organization's history, routines, and 

strategic decisions over time. By leveraging their unique set of capabilities, organizations can achieve competitive 

advantage and sustainable success in their respective industries. 

F. Underpinning Theory on the Organisational Capabilities 

The underpinning theory of organizational capabilities is rooted in the resource-based view (RBV) of the firm, 

which posits that a firm's competitive advantage and performance are determined by its unique bundle of 

resources and capabilities (Barney, 1991). Organizational capabilities represent the firm's ability to deploy and 

leverage these resources effectively to achieve strategic objectives. Teece, Pisano, and Shuen (1997) further 

developed this concept by introducing the notion of dynamic capabilities, which refer to an organization's capacity 

to integrate, build, and reconfigure its resources and competencies in response to changing market conditions. 

Dynamic capabilities enable firms to sense opportunities, seize competitive advantages, and sustain long-term 

success in dynamic environments. Moreover, the concept of absorptive capacity, introduced by Cohen and 

Levinthal (1990), emphasizes the importance of an organization's ability to acquire, assimilate, and apply new 

knowledge from external sources. Absorptive capacity enhances an organization's ability to develop new 

capabilities and adapt to technological advancements and market changes effectively. By drawing on these 

theoretical frameworks, scholars and practitioners can better understand how organizational capabilities are 

developed, deployed, and leveraged to achieve strategic objectives and maintain competitive advantage in 

dynamic business environments. 

III.  CONCEPTUAL DEVELOPMENT 

The research design aimed at investigating the relationship between teacher performance, teacher 

competency, and the moderating impact of organizational capabilities within the context of private higher 
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education institutions in China necessitates a comprehensive and integrated approach. A mixed-methods research 

design could be employed to capture both quantitative and qualitative data, allowing for a holistic understanding 

of the complex dynamics at play. The quantitative aspect of the study could involve surveying a representative 

sample of teachers from various disciplines across multiple private higher education institutions in Sichuan, 

China. Measures of teacher performance, teacher competency, and organizational capabilities would be assessed 

using validated scales, such as those developed by Danielson (2007) for teacher performance and InTASC (Council 

of Chief State School Officers, 2011) for teacher competency. Statistical techniques such as regression analysis and 

moderation analysis would be utilized to examine the relationships between these variables and to assess the 

moderating impact of organizational capabilities on the relationship between teacher competency and 

performance. 

In tandem with the quantitative phase, the qualitative aspect of the study could involve conducting semi-

structured interviews with faculty members and administrators to gain deeper insights into the mechanisms 

through which organizational capabilities influence teacher competency and performance. Thematic analysis 

would be employed to identify patterns and themes emerging from the qualitative data. By integrating 

quantitative survey data with qualitative interview findings, the research design would provide a nuanced 

understanding of the interplay between teacher performance, teacher competency, and organizational capabilities 

within private higher education institutions in China. 

A quantitative study focusing on the relationship between teacher performance, teacher competency, and the 

moderating impact of organizational capabilities within private higher education institutions in China would 

employ robust statistical analyses to uncover patterns and associations among these variables. The study could 

utilize a survey instrument to collect quantitative data from a sample of teachers across multiple disciplines and 

institutions in Sichuan, China. Validated scales, such as those developed by Danielson (2007) for teacher 

performance and InTASC (Council of Chief State School Officers, 2011) for teacher competency, could be adapted 

to measure these constructs within the specific context of private higher education. 

Statistical techniques such as regression analysis and moderation analysis would be employed to examine the 

relationships between teacher performance, teacher competency, and organizational capabilities, as well as to 

assess the moderating impact of organizational capabilities on the relationship between teacher competency and 

performance. Regression analysis would allow for the identification of significant predictors of teacher 

performance, including teacher competency and organizational capabilities, while moderation analysis would 

enable the investigation of how organizational capabilities moderate the relationship between teacher competency 

and performance. 

By conducting a quantitative study, researchers can provide empirical evidence regarding the influence of 

teacher competency and organizational capabilities on teacher performance within private higher education 

institutions in China. The findings of such a study would have practical implications for educational policymakers 

and administrators seeking to enhance teaching quality and organizational effectiveness in this context. 
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A. Teacher Competency and Teacher Performance  

In a hypothetical scenario investigating the direct effect between teacher competency and teacher 

performance within private higher education institutions, one could posit that there exists a positive and 

significant relationship between these two constructs. Drawing upon existing literature, scholars have 

consistently highlighted the importance of teacher competency in influencing teacher performance (Darling-

Hammond, 2006; Harris & Sass, 2011). Teacher competency, encompassing a range of knowledge, skills, and 

abilities relevant to effective teaching, is expected to directly contribute to teachers' ability to deliver high-quality 

instruction, engage students, and facilitate learning effectively. For instance, teachers with a deep understanding 

of subject matter content, pedagogical strategies, and classroom management techniques are likely to exhibit 

higher levels of performance in terms of student achievement gains, classroom climate, and instructional 

effectiveness (Danielson, 2007). Therefore, it is reasonable to hypothesize that greater levels of teacher 

competency will be associated with higher levels of teacher performance within private higher education 

institutions. 

B. Moderating Impact of Organisational Capabilities  

In a hypothetical scenario exploring the moderating impact of organizational capabilities on teacher 

performance achievement within private higher education institutions, one might propose that organizational 

capabilities play a crucial role in shaping the relationship between teacher competency and performance 

outcomes. Building upon the resource-based view of the firm (Barney, 1991) and the dynamic capabilities 

framework (Teece, Pisano, & Shuen, 1997), it can be hypothesized that organizations with strong capabilities in 

areas such as leadership support, professional development opportunities, and institutional culture are better 

equipped to facilitate and amplify the positive effects of teacher competency on performance outcomes. For 

instance, an institution with robust leadership support and a culture of innovation may provide teachers with the 

necessary resources, mentorship, and autonomy to excel in their roles, thereby enhancing their overall 

performance. Conversely, organizations with weaker capabilities may hinder teachers' ability to translate their 

competencies into tangible performance gains due to limited support, resources, or organizational constraints. 

Therefore, it is plausible to hypothesize that organizational capabilities moderate the relationship between teacher 

competency and performance achievement, with stronger capabilities enhancing the positive effects of teacher 

competency on performance outcomes. 
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