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ABSTRACT

The inferiority complex of rural left-behind children seriously affects their development in thought
and behavior, and left-behind children have become a social group that cannot be ignored. Society,
schools, and families all need to pay attention to the education of left-behind children so that they
can get out of the psychological shadow of inferiority and so that their childhood is full of sunshine,
happiness, and healthy growth. Therefore, it is of great significance to deeply understand the mental
health status of rural, left-behind children and put forward effective educational countermeasures

for improving their living conditions and promoting the harmonious development of society.
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1. INTRODUCTION

This DREAM template, modified in MS Word 365 and saved as a “Word Document *.docx” for the PC, provides
authors with most of the formatting specifications needed for preparing electronic versions of their papers. All
standard paper components have been specified for three reasons: (1) ease of use when formatting individual
papers, (2) automatic compliance to electronic requirements that facilitate the concurrent or later production of
electronic products, and (3) conformity of style throughout a journal publication. Margins, column widths, line
spacing, and type styles are built-in; examples of the type styles are provided throughout this document and are
identified in italic type, within parentheses, following the example. Some components, such as multi-leveled
equations, graphics, and tables are not prescribed, although the various table text styles are provided. The

formatter will need to create these components, incorporating the applicable criteria that follow.
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1. THE CONCRETE MANIFESTATION OF RURAL LEFT-BEHIND CHILDREN'S INFERIORITY

COMPLEX

A. Closed and withdrawn

Left-behind children lack a family environment with a sense of security and belonging during the critical
period of growth, which makes them lack objects to talk to and seek care for. In interpersonal communication,
when there is trouble in the heart, there is no timely guidance and help, and long-term depression and anxiety
form an inferiority complex, which makes it easy to make left-behind children form a self-closed, solitary,
cowardly, and emotional indifference. A long-term lack of parental companionship and care can lead to children's
emotional needs not being met, which can affect their self-esteem and self-confidence. They tend to become
introverted, withdrawn, fearful, and insecure about things in the outside world. At the same time, this emotion
will also affect their academic performance, making it difficult for them to concentrate in class and causing their

academic performance to decline.

B. Maintaining the Integrity of the Specifications Impulsiveness and irritability

The self-abasement of left-behind children has not been resolved for a long time, coupled with their weak will
and ability to be affected by a bad social atmosphere. They often show impulsiveness, irritability, and conflict
with classmates. Left-behind children are psychologically sensitive, and they are easy to alert to people or things

around them. They are also easy to rebel against the discipline of teachers and guardians.

C. Lack of Security

Because of the long-term emotional changes and psychological needs of left-behind children, they do not
receive timely emotional care, making them think that their parents do not pay enough attention to them. When
interacting with classmates, it is easy to be emotional, causing them to lose the courage and confidence to
communicate. Long-term emotional depression makes left-behind children feel insecure about people and things

around them.

1. THE CAUSES OF RURAL LEFT-BEHIND CHILDREN INFERIORITY PROBLEM ANALYSIS

D. Lack Of A Social Environment That Cares For Left-Behind Children

The growth of left-behind children needs the joint efforts of the whole society to create a good environment
for them so that they can grow up healthily. People's understanding of the mental health development of left-
behind children is insufficient, and the caring atmosphere for left-behind children is not strong. Most communities
(townships or rural areas) have not established homes for left-behind children, cannot provide more

communication platforms and activity space for left-behind children, and have not established professional
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psychological counseling rooms, resulting in left-behind children's inferiority problems that cannot be timely and

effective solutions.

E. Schools Do Not Pay Enough Attention To The Education Of Left-Behind Children.

In view of the inferiority tendency of left-behind children in psychological development, schools and teachers
fail to deeply analyze the reasons and do not formulate targeted solutions. Although some schools have established
files for left-behind children, they have not really paid attention to the education of left-behind children, only
staying on paper. The activities carried out by the school are simple, and the nature of left-behind children is not
stimulated; they lack platforms and opportunities to show themselves and cannot enhance their self-confidence.
Teachers in rural schools are weak, and psychological counseling rooms have been set up in schools, but there is
a lack of professional psychological teachers, which cannot effectively relieve the inferiority of left-behind
children. In the course of teaching, class teachers and subject teachers lack professional knowledge of
psychological theory, lack understanding of the psychological characteristics of left-behind children, and cannot
adopt appropriate teaching methods.

F. Lack of family education makes it easy to produce inferiority complexes.

Children establish a good attachment relationship with their parents, have a stronger psychological sense of
security, can understand and explore the world more confidently, and have healthy psychological development.
A good attachment relationship will affect the development of children's personalities, emotions, and
interpersonal relationships. Children's attachment to their parents is a natural basic need, and left-behind children

have lacked parental care and love since childhood. "Intergenerational education”

"Intergenerational custody" is not a substitute for a child's attachment to their parents. The long-term lack of
family affection leads to the unstable psychological development of left-behind children, resulting in the illusion

of "being abandoned" psychologically and gradually developing an inferiority complex.

1v. THE EDUCATIONAL COUNTERMEASURES OF RURAL LEFT-BEHIND CHILDREN'S

INFERIORITY

G. Create a social environment that cares for left-behind children.

Education authorities should make good use of the advantages of online media, strengthen publicity, and
guide and encourage more people to give emotional care to left-behind children. Encourage communities or social
groups to set up homes for left-behind children so that left-behind children can actively participate in collective
activities, experience the warmth of the big family, and alleviate their inferiority problems. Guide more volunteers

to participate in the care of left-behind children.

Action to send warmth to left-behind children; To integrate all resources to intervene in the inferiority of left-

behind children, such as setting up a psychological consultation room specifically aimed at the inferiority of left-
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behind children, by professional psychological counselors to carry out psychological counseling and counseling,

dispel their sense of helplessness and abandonment, and enhance their self-confidence.

H.Schools should pay more attention to self-abasement education for left-behind children.

Sukhomlinsky said that the whole secret of educational skill lies in how to love children. In the process of
growing up, in addition to family members, the most frequent contacts are teachers, and the most active place is
school, so the main position of the education of left-behind children's inferiority complex is in school. Left-behind

children lack parents' care for a long time, and teachers should timely understand their psychological needs.

Feed their hearts with love. In view of the psychological problems of left-behind children, schools can take
corresponding psychological intervention measures. For example, for left-behind children with anxiety,
depression, and other psychological problems, teachers can intervene and guide them by means of case analysis

and group counseling.
(1) Improve the theoretical level.

Teachers should first improve their own theoretical level and learn books and articles about the psychological
problems of left-behind children and educational countermeasures in order to educate left-behind children
properly so that their psychological development is healthier. In view of the inferiority complex of left-behind
children, teachers should guide and educate left-behind children to make positive, objective, and correct
evaluations of themselves so that left-behind children can understand that they will excel as long as they work

hard.
(2) Exercise the quality of will.

Teachers should exercise the will quality of left-behind children and establish self-confidence. Inferiority
complex is mainly due to a lack of self-confidence, so we should pay attention to the training of left-behind
children's will and self-confidence in life and study. Schools should often carry out some social practice activities
through solidarity and cooperation while improving collective cohesion and training left-behind children to be

stubborn.

Strong-willed qualities. In addition, teachers can put forward some simple questions in class for left-behind
children with low self-esteem to answer, gradually increase the difficulty according to the children's performance,
and timely encourage and praise the children so that they can gradually build up self-confidence. We should also
be good at seizing the shining points of left-behind children, creating conditions for them to complete what they
are interested in, good at, or good at, and encouraging them no matter how well they do, and telling left-behind

children with loving eyes that teachers care about their growth.

(3) Carry out diverse activities.
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Teachers can carry out a variety of activities, such as poetry recitation, small painters, etc., to narrow the
psychological distance between teachers and left-behind children, parents and children, guardians and children,
so that left-behind children feel the warmth of the class family, create opportunities for left-behind children to
engage in interpersonal communication and show themselves, and alleviate the inferiority of left-behind children.
In addition, the teachers can also regularly carry out all kinds of parent-child activities, the use of class meetings
to let left-behind children video chat with their parents, so that parents understand their children's performance
at school, so that children understand their parents' work outside, so that they realize that their parents go out to
provide them with a better living environment, in fact, it is more love their performance, and enhance the feelings
between children and parents. Organize left-behind children and their actual guardians to participate in home-
school activities such as "jigsaw puzzle" and "two-person three-foot walk" so that left-behind children and their
actual guardians can narrow the distance in interactive activities, experience the beauty of family affection, and

enhance their self-confidence.

I. Optimize family education methods.

Society and schools should actively guide the parents of left-behind children to learn and master the education
methods of left-behind children by using the Internet or parents' meetings. Parents should often contact their
children, not only to meet the needs of the child's material life but also to care about the growth of the child's
inner world, timely find the child's inferiority complex in life and learning, and encourage and guide the child to
face the problem bravely with a positive attitude to solve it. Schools and families can provide emergency contact
information for left-behind children, such as telephone numbers and network contact information. In cases of
emergency, left-behind children can get timely help and support through these contact methods. The actual
guardians of left-behind children should often pay attention to the emotional and psychological changes of the
children in the way of heart-to-heart talk and help the children solve the difficulties encountered. Encourage
parents or guardians to take their children to travel and participate in summer camps and other activities during
holidays to eliminate children's sense of loneliness, enhance mutual trust, and make children feel better. Through

the warmth of the family, we can eliminate the psychological inferiority of left-behind children.

Left-behind children in rural areas are a group that cannot be ignored. The inferiority complex of left-behind
children has had adverse effects on their healthy growth. It is necessary for society, schools, and families to jointly
create a good educational environment, guide them to overcome inferiority complexes with scientific educational

methods, learn with a sunny and enterprising attitude, and live with a positive and optimistic attitude.

91



DREAM JOURNAL - VOL. 03, ISSUE 02, 2024

REFERENCES

Antman, F. M. (2012). Adult child migration and the health of elderly parents left behind in Mexico. American Economic
Review, 102(2), 314-318. https://doi.org/10.1257/aer.102.2.314

Asis, M. M. B. (2006). Living with migration: Experiences of children left-behind in the Philippines. Asian Population Studies,
2(1), 45-67. https://doi.org/10.1080/17441730600774463

Bai, Y., Xue, S., & Zhou, Z. (2019). Education is the key: A systematic review on the association between education and health
of left-behind children in China. Public Health, 168, 122-131. https://doi.org/10.1016/j.puhe.2018.12.010

Chao, L. W., & Szrek, H. (2012). Remittances, education, and poverty: Evidence from the Philippines. Asian Development
Review, 29(1), 131-162.

Duan, C., & Du, H. (2018). Left-behind children in rural China: Impact of parental migration on health, nutrition, and
educational outcomes. China Economic Review, 52, 315-330. https://doi.org/10.1016/j.chieco.2018.07.010

Li, Q., & Zhao, X. (2017). Left-behind children in rural China: The influence of parental migration on health, happiness and
academic performance. International Journal of Environmental Research and Public Health, 14(6), 1-15.
https://doi.org/10.3390/ijerph14060603

Li, X., & Zhang, L. (2018). The impact of parental migration on the academic achievement of left-behind children: Evidence
from rural China. International Journal of Educational Development, 61, 135-143. https://doi.org/10.1016/j.ijedudev.2018.02.004
Liang, Z., & Chen, Y.-H. (2007). The educational consequences of migration for children in China. Social Science Research,
36(1), 28—47. https://doi.org/10.1016/].ssresearch.2005.09.003

Manan, A. (2014). Does parental migration really benefit left-behind children? Comparative analysis of their educational
performance in rural China. Chinese Sociological Review, 47(4), 352-375. https://doi.org/10.1080/21620555.2014.994921
Mazzucato, V., & Schans, D. (2011). Transnational families and the well-being of children: Conceptual and methodological
challenges. Journal of Marriage and Family, 73(4), 704-712. https://doi.org/10.1111/].1741-3737.2011.00853

Ren, Q., & Treiman, D. J. (2015). Living arrangements of rural Chinese children: A comparison of single-generation and
extended families in one-parent households. Chinese Sociological ~ Review, 47(2), 171-198.
https://doi.org/10.1080/21620555.2014.983421

Tang, L., & Lin, D. (2018). The impacts of parental migration on health status and health behaviors among left-behind
adolescent school children in China. FJournal of  Development Studies, 54(10), 1841-1856.
https://doi.org/10.1080/00220388.2017.1405546

Wang, W., & Mesman, J. (2015). Child development in the face of rural-to-urban migration in China: A meta-analytic review.
Perspectives on Psychological Science, 10(6), 813-831. https://doi.org/10.1177/1745691615594576

Wang, Y., & Zhang, H. (2019). Impact of parental migration on educational inequality among left-behind children in rural
China: A comparison of three types of rural families. Children and Youth Services Review, 96, 302-310.
https://doi.org/10.1016/j.childyouth.2018.11.020

Wen, M., Lin, D., & Li, X. (2018). The effects of parental migration on the educational attainment of left-behind children in
China. Asian Population Studies, 14(2), 215-235. https://doi.org/10.1080/17441730.2018.1466764

Xu, D., Zhang, J., & Chen, L. (2017). Effects of parental migration on mental health of left-behind children: Evidence from
Northwestern China. International Journal of Environmental Research and Public Health, 14(5), 513.
https://doi.org/10.3390/ijerph14050513

Ye, L., & Guo, L. (2018). Left-behind children’s academic achievement and non-cognitive skills development in rural China.
China Economic Review, 51, 45—-66. https://doi.org/10.1016/j.chieco.2018.04.010

92


https://doi.org/10.1257/aer.102.2.314
https://doi.org/10.1080/17441730600774463
https://doi.org/10.1016/j.puhe.2018.12.010
https://doi.org/10.1016/j.chieco.2018.07.010
https://doi.org/10.3390/ijerph14060603
https://doi.org/10.1016/j.ijedudev.2018.02.004
https://doi.org/10.1016/j.ssresearch.2005.09.003
https://doi.org/10.1080/21620555.2014.994921
https://doi.org/10.1111/j.1741-3737.2011.00853
https://doi.org/10.1080/21620555.2014.983421
https://doi.org/10.1080/00220388.2017.1405546
https://doi.org/10.1177/1745691615594576
https://doi.org/10.1016/j.childyouth.2018.11.020
https://doi.org/10.1080/17441730.2018.1466764
https://doi.org/10.3390/ijerph14050513
https://doi.org/10.1016/j.chieco.2018.04.010

