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ABSTRACT

This study investigates the psychological factors influencing the acquisition of Korean by foreign
learners, focusing on motivation, anxiety, attitudes, and cognitive factors. The literature review
underscores the critical role of motivation—both intrinsic (e.g., interest in Korean culture) and
extrinsic (e.g., career benefits)—in driving language learning efforts. Anxiety, assessed using the
Foreign Language Classroom Anxiety Scale (FLCAS), is identified as a significant barrier to language
acquisition, negatively impacting learners' performance and engagement. Positive attitudes toward
the Korean language and culture, coupled with strong self-efficacy beliefs, are found to enhance
motivation and learning outcomes. Additionally, cognitive factors such as working memory,
attention control, and language aptitude emerge as significant predictors of language learning
success. The study outlines several future research directions, including the need for longitudinal
studies to track changes in learners' psychological states over time, the exploration of additional
psychological factors such as resilience and personality traits, and the implementation of
intervention studies to test strategies aimed at enhancing motivation and reducing anxiety. It also
calls for research on diverse learner populations and the impact of technological integration on

psychological factors in language learning.
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I. INTRODUCTION

In recent years, there has been a significant surge in the global interest in learning the Korean language. This
trend is largely driven by the worldwide popularity of Korean pop culture, known as Hallyu or the Korean Wave,
which includes K-pop, K-dramas, and Korean cinema. High-profile artists like BTS and Blackpink, as well as
globally acclaimed television series such as "Squid Game" and "Crash Landing on You," have captivated audiences
around the world, inspiring many to learn Korean to better engage with this content (Duolingo Language Report,

2023; Jang & Kim, 2020).
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Moreover, the economic rise of South Korea has positioned the country as a major player in global markets,
particularly in technology, automotive, and entertainment industries. This economic influence has increased the
demand for Korean language proficiency in international business, diplomacy, and academic collaborations (Kim,
2022). Educational institutions and language learning platforms have responded by offering more Korean
language courses, reflecting the growing demand. For instance, Duolingo reported that Korean is one of the
fastest-growing languages on their platform, especially among younger learners aged 13-22 (Duolingo Language

Report, 2023).

Understanding the psychological factors influencing language acquisition is crucial for several reasons.
Psychological factors such as motivation, anxiety, attitudes, and cognitive abilities play a significant role in how
effectively a language is learned. Motivation, for example, can drive the persistence and effort needed to master a
new language. Integrative motivation, where learners seek to connect with the Korean culture and community,
has been shown to enhance language acquisition (Gardner, 2010). Conversely, high levels of language anxiety can
impede learning, reducing students' confidence and willingness to communicate (Horwitz, Horwitz, & Cope,

1986).

By examining these psychological factors, educators and policymakers can design more effective language
programs that cater to the diverse needs of learners. Tailoring teaching methods to address these factors can
improve learner engagement and success rates. For example, incorporating cultural elements into the curriculum
can boost intrinsic motivation, while providing supportive learning environments can reduce anxiety and build

confidence (Dérnyei & Ushioda, 2011).

The surge in global interest in learning Korean has highlighted the need to delve deeper into the psychological
factors influencing language acquisition. Despite the increasing number of learners, many struggle with achieving
proficiency, underscoring the complex interplay of psychological elements in language learning success.
Understanding these factors is crucial because they significantly impact a learner’s ability to acquire and retain a

new language effectively.

Motivation is a primary psychological factor that drives language learning. It encompasses both intrinsic and
extrinsic motivations, which can significantly affect a learner's engagement and persistence. Intrinsic motivation,
such as a genuine interest in Korean culture, can enhance the learning experience by making it more enjoyable
and personally meaningful (Dornyei, 2005; Gardner, 2010). Conversely, extrinsic motivation, such as career
advancement or academic requirements, can provide practical incentives that sustain learners' efforts over time

(Kim, 2022).

Anxiety and stress are also critical factors that can hinder language acquisition. Language learning anxiety,
characterized by feelings of tension and apprehension specifically associated with language tasks, can negatively
affect performance and reduce learners’ confidence and willingness to communicate (Horwitz, Horwitz, & Cope,
1986). High levels of anxiety can create a barrier to effective learning, leading to avoidance behaviors and lower

overall achievement (MaclIntyre & Gardner, 1994).
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Attitudes and beliefs about language learning can shape how learners approach their studies. Positive
attitudes towards the Korean language and culture can foster a conducive learning environment, while negative
attitudes can impede progress (Csizér & Dornyei, 2005). Beliefs about language learning, such as the perceived
difficulty of Korean or beliefs about personal language aptitude, can also influence motivation and persistence

(Mercer, 2011).

Cognitive factors such as memory, attention, and learning strategies are essential for processing and
retaining new information. Individual differences in cognitive abilities can affect how learners acquire vocabulary,
grammar, and pronunciation (Skehan, 1989). Understanding these cognitive aspects can help in designing

instructional methods that cater to different learning styles and abilities (Robinson, 2001).

Given the complexity and significance of these psychological factors, it is imperative to explore their roles in
the context of learning Korean. This exploration can lead to the development of targeted educational strategies
and support systems that enhance language learning outcomes. By addressing these factors, educators and
policymakers can create more effective and supportive learning environments that cater to the diverse needs of

Korean language learners (Dornyei & Ushioda, 2011; Kim, 2022).

The primary objective of this research is to identify and understand the key psychological factors that
influence the acquisition of the Korean language by foreign learners. By focusing on these psychological aspects,
the study aims to provide insights into how they affect language learning success, which can subsequently inform

the development of more effective educational strategies and policies.

A. Identifying Key Psychological Factors

i.  Motivation: One of the central objectives is to explore the role of motivation in Korean language
acquisition. Motivation can be intrinsic (driven by personal interest and enjoyment) or extrinsic (driven
by external rewards and practical benefits). Understanding how these types of motivation impact learners
can help in designing curricula that enhance student engagement and persistence (Dornyei, 2005;

Gardner, 2010).

ii.  Anxiety and Stress: The study aims to examine how anxiety and stress levels influence language
learning. Language learning anxiety can impede progress by reducing confidence and willingness to
participate in language tasks. Identifying the sources and effects of anxiety can lead to interventions that
create a more supportive learning environment (Horwitz, Horwitz, & Cope, 1986; MacIntyre & Gardner,

1994).

iii.  Attitudes and Beliefs: Investigating learners' attitudes towards the Korean language and their beliefs
about language learning is crucial. Positive attitudes and beliefs can enhance motivation and learning
outcomes, while negative ones can hinder progress. This research will assess these factors and their

implications for language acquisition (Csizér & Dérnyei, 2005; Mercer, 2011).
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iv.  Cognitive Factors: Cognitive abilities such as memory, attention, and aptitude play significant roles in
language learning. The research will explore how these cognitive factors influence the ability to learn
Korean and how teaching methods can be tailored to accommodate different cognitive profiles (Skehan,

1989; Robinson, 2001).

B. Understanding the Role of Psychological Factors

i.  Interaction of Psychological Factors: Another key objective is to understand how these psychological
factors interact and collectively influence language acquisition. For instance, the interplay between
motivation and anxiety can significantly affect learning outcomes. By examining these interactions, the
study aims to provide a holistic understanding of the language learning process (Dornyei & Ushioda,

2011).

ii.  Impact on Learning Strategies: The research will investigate how psychological factors influence the
choice and effectiveness of learning strategies. For example, motivated learners might be more inclined
to use diverse and effective learning techniques, while anxious learners might avoid certain activities.

Understanding these dynamics can help in developing personalized learning plans (Oxford, 1990).

iii.  Implications for Educational Practices: Ultimately, the study seeks to translate its findings into
practical recommendations for educators and policymakers. By identifying key psychological factors and
understanding their roles, the research aims to inform the design of language programs that cater to the
psychological needs of learners, thereby improving language acquisition outcomes (Gardner, 2010;

Dérnyei, 2005).

Understanding the psychological factors influencing the acquisition of the Korean language holds significant
implications for educators, policymakers, and learners. This research contributes to a deeper understanding of the
mechanisms behind successful language acquisition and provides actionable insights that can improve educational

outcomes.

Educators can benefit from this research by gaining a nuanced understanding of the psychological factors that
affect their students' learning processes. By identifying key motivational drivers and barriers, teachers can tailor
their instructional methods to better support students' needs. For example, incorporating culturally relevant
materials can boost intrinsic motivation, while creating a supportive classroom environment can reduce language
anxiety (Dornyei & Ushioda, 2011; Horwitz, Horwitz, & Cope, 1986). Understanding these factors also enables
educators to implement differentiated instruction, ensuring that each student receives the support they need based

on their unique psychological profile (Tomlinson, 2014).

Policymakers can use the insights from this research to design and implement language education policies
that are more effective and inclusive. By recognizing the importance of psychological factors such as motivation
and anxiety, policies can be crafted to provide adequate support structures, such as funding for mental health

resources, professional development for teachers, and the inclusion of psychological support in language learning
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programs (Kim, 2022; OECD, 2019). Additionally, policies that promote cultural exchange and immersion can

enhance integrative motivation and lead to more successful language learning outcomes (Gardner, 2010).

For learners, understanding the psychological factors that influence language acquisition can empower them
to take a more proactive role in their learning journey. Awareness of their own motivational drivers and barriers
can help learners develop strategies to enhance their language learning experience. For instance, learners who
understand that anxiety negatively impacts their performance might seek out stress-reduction techniques or
supportive learning communities (MacIntyre & Gardner, 1994). Additionally, recognizing the role of intrinsic
motivation can encourage learners to engage with the language in ways that are personally meaningful, thereby

increasing their overall commitment and persistence (Dornyei, 2005).

The findings of this study have the potential to inform the broader field of second language acquisition by
providing empirical evidence on the role of psychological factors in learning Korean. This can contribute to
theoretical advancements and practical applications in language education worldwide. By highlighting the critical
role of psychological factors, this research underscores the need for a holistic approach to language teaching that

considers both cognitive and emotional dimensions of learning.

II. LITERATURE REVIEW

A. Theories of Language Learning Motivation

The field of second language acquisition (SLA) has evolved significantly over the past century, influenced by
various linguistic, psychological, and educational theories. Understanding the historical context of language

learning provides insight into how current methodologies and practices have been shaped.

i.  Early Theories and Methods
v" Behaviorism (1940s-1950s)

One of the earliest influential theories in SLA was behaviorism, which emphasized the role of environmental
factors and reinforcement in language learning. Behaviorists like B.F. Skinner posited that language
acquisition was a form of habit formation, where learners imitate language input from their environment and
receive positive or negative reinforcement (Skinner, 1957). This approach led to the development of the

Audiolingual Method, which focused on repetitive drills and practice.
v Critique and Cognitive Revolution (1960s)

The limitations of behaviorism were highlighted by Noam Chomsky’s critique, which argued that language
learning cannot be fully explained by stimulus-response mechanisms. Chomsky introduced the concept of an
innate language faculty, proposing that humans have a unique ability for language acquisition through the
presence of a "universal grammar" (Chomsky, 1959). This cognitive revolution shifted the focus to internal

mental processes and the innate structures that facilitate language learning.
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ii.  Cognitive Theories and Models

v" Input Hypothesis (1980s)

Stephen Krashen’s Input Hypothesis was a pivotal development in SLA theory. Krashen proposed that
language acquisition occurs when learners are exposed to "comprehensible input" that is slightly beyond their
current proficiency level, termed "i+1" (Krashen, 1985). He emphasized the importance of natural

communication and immersion in the target language.
v" Interaction Hypothesis

Michael Long expanded on Krashen’s ideas with the Interaction Hypothesis, which stressed the role of
interaction in language learning. Long argued that conversational adjustments and negotiations of meaning
between native speakers and learners facilitate comprehension and language acquisition (Long, 1996). This

hypothesis highlighted the importance of social interaction and communicative practice.

iii.  Sociocultural Theory

v Sociocultural Theory (1990s)

Lev Vygotsky’s Sociocultural Theory, adapted for SLA by scholars such as James Lantolf, emphasized the
importance of social interaction and cultural context in language learning. Vygotsky introduced the concept
of the "Zone of Proximal Development" (ZPD), which refers to the range of tasks a learner can perform with
guidance but not yet independently (Vygotsky, 1978). This theory underscored the role of social mediation

and scaffolding in learning.

B. Contemporary Approaches
i. ~ Communicative Language Teaching (CLT)

Emerging from the insights of the Interaction Hypothesis and Sociocultural Theory, Communicative
Language Teaching (CLT) became prominent in the late 20th century. CLT focuses on developing learners’
communicative competence through meaningful interaction and the use of authentic materials. It emphasizes the

functional use of language in real-life contexts rather than mere grammatical accuracy (Canale & Swain, 1980).
ii.  Task-Based Language Teaching (TBLT)

Task-Based Language Teaching, a further development within the communicative approach, centers on the
use of tasks as the core unit of planning and instruction. TBLT encourages learners to engage in meaningful tasks

that require the use of the target language to achieve specific outcomes (Ellis, 2003).

C. Psychological Factors in Language Learning

Understanding the psychological factors that influence language learning is essential for developing effective
educational strategies. This section reviews key psychological factors including motivation, anxiety and stress,

attitudes and beliefs, and cognitive factors, drawing on prominent theories and recent research.
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Motivation
i Gardner's Socio-Educational Model

One of the most influential theories in language learning motivation is Gardner's Socio-Educational Model.
Gardner (1985) posits that motivation in language learning is influenced by attitudes towards the language
community and the learning context. The model distinguishes between integrative motivation (a desire to
integrate into the language-speaking community) and instrumental motivation (learning a language for

practical benefits such as career advancement).

Research supporting Gardner's model suggests that integrative motivation can lead to higher proficiency and
sustained language learning efforts (Gardner, 2010). Integrative motivation is particularly relevant in the
context of learning Korean due to the global influence of Korean pop culture, which fosters a deep cultural

interest among learners (Jang & Kim, 2020).
ii.  Deci and Ryan's Self-Determination Theory

Deci and Ryan’s Self-Determination Theory (SDT) differentiates between intrinsic and extrinsic motivation,
emphasizing the role of autonomy, competence, and relatedness in fostering intrinsic motivation (Deci &
Ryan, 2000). Intrinsic motivation, driven by internal rewards such as personal satisfaction and interest, is often
linked to higher engagement and better learning outcomes. Extrinsic motivation, driven by external rewards,

can also be effective but may not sustain long-term engagement.

Studies applying SDT to language learning have found that learners who perceive their learning environment
as supportive of autonomy and competence are more likely to be intrinsically motivated, leading to better

performance and persistence (Noels et al., 2000).

Anxiety is another critical psychological factor affecting language learning. Horwitz, Horwitz, and Cope
(1986) developed the Foreign Language Classroom Anxiety Scale (FLCAS) to measure the specific anxieties related
to language learning. Their research found that high levels of language anxiety can negatively impact language

performance and hinder participation in language activities.

Maclntyre and Gardner (1994) found that language anxiety can interfere with cognitive processing, reducing
the efficiency of learning and recall. Anxiety can cause learners to avoid situations where they need to use the

language, thereby limiting practice opportunities and slowing progress.

Recent studies have shown that creating a supportive and low-stress learning environment can mitigate the

negative effects of anxiety, helping learners to build confidence and competence (Dewaele & MacIntyre, 2014).

Attitudes towards the target language and its speakers significantly influence language learning success.
Positive attitudes can enhance motivation and willingness to engage in learning activities, while negative attitudes

can lead to resistance and avoidance (Csizér & Dornyei, 2005).
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Learner beliefs about language learning, such as beliefs about the difficulty of learning Korean or their own
language aptitude, also play a crucial role. Beliefs can affect motivation, learning strategies, and persistence.
Mercer (2011) highlighted that learners with positive self-beliefs are more likely to engage in effective learning

strategies and persevere through challenges.

Cognitive factors such as memory and attention are fundamental to language learning. Working memory
capacity, which involves holding and manipulating information over short periods, is particularly important for
language tasks such as grammar and vocabulary learning (Baddeley, 2003). Attention control, the ability to focus

on relevant information while ignoring distractions, also plays a crucial role in language acquisition.

Language learning aptitude refers to the specific cognitive abilities that make some individuals more efficient
at learning languages. Skehan (1989) identified key components of language aptitude, including phonetic coding
ability, grammatical sensitivity, and inductive language learning ability. Learners with higher language aptitude

are generally able to learn languages more quickly and effectively.

Recent research continues to explore the complex interplay of these cognitive factors, emphasizing the need

for individualized approaches to language teaching that cater to diverse cognitive profiles (Robinson, 2001).

1. METHODOLOGY

A. Conceptual Framework

In the context of second language acquisition, particularly for learners of Korean, several psychological factors
play critical roles in shaping learning outcomes. These factors include motivation, anxiety, attitudes, and cognitive
abilities. Understanding these elements provides a comprehensive framework for analyzing their influence on

language learning success.

1) Motivation

Motivation refers to the internal processes that initiate, guide, and sustain goal-oriented behaviors, such as
learning a new language. It can be broadly categorized into intrinsic and extrinsic types. Intrinsic motivation is
driven by internal rewards; learners are intrinsically motivated when they engage in language learning for the
inherent pleasure and satisfaction derived from the activity itself. For instance, a student might learn Korean
because they enjoy K-pop and want to understand the lyrics without translation (Deci & Ryan, 2000; Dornyei,
2005). Extrinsic motivation involves external rewards or pressures, such as enhancing career prospects, fulfilling
academic requirements, or gaining social recognition. This type of motivation is instrumental in achieving
practical benefits associated with language proficiency (Gardner, 2010; Kim, 2022). Integrative motivation, a
subcategory of intrinsic motivation, involves a deep interest in the language and its cultural context, driving

learners to integrate into the Korean-speaking community (Gardner, 2010).

2) Anxiety
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Language anxiety is a specific type of anxiety associated with language learning contexts, referring to feelings
of apprehension, nervousness, and fear experienced by learners when they engage in language-related activities.
Foreign Language Classroom Anxiety (FLCA), defined by Horwitz, Horwitz, and Cope (1986), encompasses the
fear or apprehension experienced by non-native speakers when learning or using a foreign language. High levels
of anxiety can negatively impact performance by reducing learners’ confidence and willingness to communicate
(Maclntyre & Gardner, 1994). Anxiety can interfere with cognitive processing, such as memory and attention,
leading to difficulties in understanding and retaining new information. It can also cause learners to avoid language

practice, further hindering their progress (Horwitz et al., 1986; Park, 2014).

3) Attitudes and Beliefs

Attitudes and beliefs about language learning significantly influence learners' motivation and engagement.
Attitudes are learners' feelings or dispositions towards the language, its speakers, and the cultural context. Positive
attitudes can enhance motivation and facilitate language learning, while negative attitudes can lead to resistance
and decreased effort (Csizér & Dornyei, 2005). Beliefs about language learning include learners' perceptions of
their abilities, the difficulty of the language, and the effectiveness of different learning strategies. Positive self-
beliefs and realistic perceptions of the language learning process can improve motivation and persistence (Mercer,

2011; Lee & Heinz, 2016).

4) Cognitive Factors

Cognitive factors refer to the mental processes involved in language learning, including memory, attention,
and aptitude. Working memory, the ability to hold and manipulate information over short periods, is crucial for
language learning tasks such as vocabulary acquisition and sentence construction. Strong working memory
supports better language processing and retention (Baddeley, 2003; Cho, 2019). Attention control, the ability to
focus on relevant information while ignoring distractions, is essential for effective language learning, as it helps
learners process language input more efficiently (Robinson, 2001). Language aptitude involves specific cognitive
abilities that make some individuals more adept at learning languages, including phonetic coding ability,
grammatical sensitivity, and inductive language learning ability. Higher aptitude correlates with faster and more

effective language acquisition (Skehan, 1989; Park & Lee, 2019).

B. Methodology

This study adopts a quantitative research design to investigate the psychological factors influencing the
acquisition of Korean by foreign learners. A quantitative approach is suitable for this study because it allows for
the systematic collection and analysis of numerical data, facilitating the identification of patterns and relationships

among the psychological variables under investigation (Creswell & Creswell, 2018).
i.  Data Collection

The primary data collection method will be structured surveys and questionnaires. These instruments will be

designed to measure various psychological factors such as motivation, anxiety, attitudes, and cognitive abilities.
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The survey will include validated scales such as the Language Learning Motivation Scale, the Foreign Language
Classroom Anxiety Scale (FLCAS), and items to assess attitudes and beliefs about language learning (Horwitz,

Horwitz, & Cope, 1986; Gardner, 2010).

¢ Language Learning Motivation Scale: This scale will measure both intrinsic and extrinsic motivations,

along with integrative and instrumental motivations.
e FLCAS: This widely used scale will assess the levels of anxiety specific to language learning contexts.

e Attitudes and Beliefs: Items will be developed to gauge learners' attitudes towards Korean culture and

their beliefs about their language learning capabilities.

e Cognitive Factors: Questions will assess aspects such as working memory, attention control, and

language aptitude.
ii.  Sampling

Participants will be selected using a stratified sampling technique to ensure representation across various
demographic groups, including different age ranges, genders, educational backgrounds, and proficiency levels in
Korean. The target sample size will be determined based on power analysis to ensure adequate statistical power

for detecting significant effects (Cohen, 1988).

e Inclusion Criteria: Learners of Korean as a foreign language, aged 18 and above, from diverse

geographical locations.

¢ Exclusion Criteria: Native speakers of Korean and learners with less than six months of study

experience to ensure participants have sufficient exposure to the language.

iii.  Data Analysis

Descriptive statistics will be used to summarize the basic features of the data, providing an overview of the
participants’ demographic characteristics and the central tendencies and distributions of the psychological factors

measured.

a) Inferential Statistics

Inferential statistical methods will be employed to test the research hypotheses and examine the relationships

between psychological factors and language acquisition outcomes.

e Correlation Analysis: To explore the relationships between different psychological factors (e.g., the

correlation between anxiety levels and language learning performance).

e Multiple Regression Analysis: To assess the predictive power of the psychological factors on language

learning outcomes, such as proficiency scores and self-reported progress (Field, 2018).
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e Structural Equation Modeling (SEM): To test the proposed conceptual model and the interactions

between various psychological factors (Kline, 2015).

b) Reliability and Validity
The reliability of the survey instruments will be tested using Cronbach’s alpha to ensure internal consistency.

A Cronbach’s alpha value of 0.7 or higher will be considered acceptable (Nunnally & Bernstein, 1994).

¢) Validity Testing
The validity of the survey instruments will be established through expert reviews and pilot testing. Content
validity will be assessed by having language learning experts review the survey items, while construct validity

will be evaluated through exploratory and confirmatory factor analysis (CFA) (Creswell & Creswell, 2018).
iv.  Ethical Considerations

Participants will be fully informed about the purpose of the study, the procedures involved, and their rights
as participants, including the right to withdraw at any time without penalty. Informed consent will be obtained

in writing before participation.

All data collected will be kept confidential and anonymized. Participants’ responses will be coded to ensure

that personal information is not linked to specific individuals, protecting their privacy (Bryman & Bell, 2015).

By employing a quantitative research design, this study aims to provide robust and generalizable insights into
the psychological factors affecting the acquisition of Korean by foreign learners. The findings will contribute to

the development of targeted language education strategies and policies that address the diverse needs of learners.

1v. FINDINGS & DISCUSSION

Based on the literature review and the conceptual framework, several potential outcomes can be hypothesized

for this study on the psychological factors influencing the acquisition of Korean by foreign learners:

High Levels of Intrinsic Motivation: It is expected that many learners will exhibit high levels of intrinsic
motivation driven by an interest in Korean culture, such as K-pop, K-dramas, and Korean cuisine. This aligns with
previous studies that have shown cultural interest as a significant motivator for language learning (Jang & Kim,

2020; Sung, 2013).

Significant Impact of Language Anxiety: It is anticipated that language anxiety will negatively affect
learners' performance and willingness to participate in language activities. High levels of anxiety are likely to
correlate with lower proficiency and slower progress, consistent with findings from Horwitz, Horwitz, and Cope

(1986) and MacIntyre and Gardner (1994).

Positive Attitudes and Beliefs: Learners with positive attitudes towards Korean culture and strong self-

efficacy beliefs about their ability to learn the language are expected to demonstrate higher motivation and better
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learning outcomes. This is supported by studies indicating that positive attitudes enhance language learning

engagement and persistence (Csizér & Dornyei, 2005; Mercer, 2011).

Cognitive Factors: It is hypothesized that learners with strong working memory and attention control will
perform better in language tasks involving vocabulary acquisition and grammar understanding. Higher language
aptitude is also expected to correlate with faster and more effective language acquisition (Baddeley, 2003;
Robinson, 2001).

A. Implications for Language Education

Understanding the psychological factors that influence language learning can significantly inform teaching

methods and curriculum design.
i.  Motivation-Driven Curriculum

Recognizing the importance of intrinsic motivation, educators can incorporate cultural elements into the
curriculum to make learning more engaging and relevant. This could include using K-pop lyrics, K-drama

scripts, and traditional Korean stories in lessons (Jang & Kim, 2020).

ii.  Anxiety-Reduction Strategies

To mitigate language anxiety, teachers can create a supportive and low-stress classroom environment.
Techniques such as cooperative learning, positive reinforcement, and stress-reduction exercises can help

reduce anxiety and build learners' confidence (Kim & Park, 2018).
iii. = Fostering Positive Attitudes and Beliefs

Educators should encourage positive attitudes towards language learning by highlighting success stories,
providing constructive feedback, and promoting a growth mindset. Activities that boost self-efficacy, such as

setting achievable goals and celebrating progress, can enhance learners' beliefs in their abilities (Mercer, 2011).
iv.  Cognitive Skills Development

Incorporating activities that enhance working memory and attention control can benefit language learners.
Exercises that require learners to practice recalling information, solve puzzles, and focus on tasks can improve

these cognitive skills and support language learning (Baddeley, 2003; Cho, 2019).

B. Implications for Policy Makers
The findings of this study can guide language education policies and support programs in several ways:

i.  Supportive Learning Environments
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Policies should promote the development of supportive learning environments that address psychological
factors such as motivation and anxiety. This includes funding for teacher training on managing classroom

anxiety and incorporating cultural content into language lessons (OECD, 2019).
ii.  Incentives for Language Learning

To enhance extrinsic motivation, policymakers can offer incentives such as scholarships, language learning
grants, and career advancement opportunities for those proficient in Korean. These incentives can attract

more learners and provide practical reasons to pursue language study (Kim, 2022).
iii. = Mental Health and Wellbeing Programs

Integrating mental health support within language education programs can help address anxiety and stress.
Providing access to counseling services, stress management workshops, and mindfulness training can create

a more holistic approach to language learning (Dewaele & MaclIntyre, 2014).
iv.  Research and Development

Continued research into the psychological aspects of language learning can inform ongoing policy
development. Funding for studies that explore innovative teaching methods and the effects of psychological
factors on language learning outcomes can ensure that educational practices remain evidence-based and

effective (Creswell & Creswell, 2018).

v. CONCLUSION

This study explored the psychological factors influencing the acquisition of Korean by foreign learners,
focusing on motivation, anxiety, attitudes, and cognitive factors. The literature review highlighted the significant
role of motivation, both intrinsic (e.g., interest in Korean culture) and extrinsic (e.g., career benefits), in driving
language learning efforts (Gardner, 2010; Deci & Ryan, 2000). Anxiety, measured using the Foreign Language
Classroom Anxiety Scale (FLCAS), was identified as a critical barrier to language acquisition, negatively impacting
learners' performance and engagement (Horwitz, Horwitz, & Cope, 1986). Positive attitudes towards the Korean
language and culture, along with strong self-efficacy beliefs, were found to enhance motivation and learning
outcomes (Csizér & Dornyei, 2005; Mercer, 2011). Cognitive factors such as working memory, attention control,
and language aptitude were also highlighted as significant predictors of language learning success (Baddeley,

2003; Robinson, 2001).

A. Future Research Directions

While this study provides valuable insights into the psychological factors affecting the acquisition of Korean,
several areas warrant further investigation to deepen our understanding and improve language education

strategies.

i.  Longitudinal Studies
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Future research should adopt longitudinal designs to track changes in learners' psychological states over time
and their long-term impact on language proficiency. Longitudinal studies can provide insights into how
motivation, anxiety, attitudes, and cognitive abilities evolve with continued language exposure and practice

(Doérnyei, 2009; Ushioda, 2013).
ii.  Exploring Additional Psychological Factors

Beyond the factors studied here, future research could explore other psychological elements such as resilience,
grit, and personality traits (e.g., openness to experience) and their influence on language learning.
Investigating these additional factors can offer a more comprehensive understanding of the psychological

landscape of language acquisition (Duckworth et al., 2007; Dewaele, 2012).
iii. Intervention Studies

Experimental studies designed to test specific interventions aimed at enhancing motivation, reducing anxiety,
and improving cognitive skills could provide practical recommendations for language educators. For example,
examining the effectiveness of anxiety-reduction techniques or motivation-boosting strategies in controlled
settings can yield actionable insights for curriculum development (Gregersen & MacIntyre, 2014; Oxford,

2017).
iv.  Diverse Learner Populations

Research should also consider diverse learner populations, including different age groups, proficiency levels,
and cultural backgrounds. Understanding how psychological factors influence different groups can help tailor

language instruction to meet varied needs and preferences (Sung, 2013; Lee & Heinz, 2016).
v.  Technological Integration

Given the increasing role of technology in language learning, future studies should explore how digital tools
and platforms influence psychological factors. Investigating how online learning environments affect motivation,
anxiety, and engagement can guide the development of effective digital language learning resources (Stockwell,

2013; Godwin-Jones, 2017).
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